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FOHEWORD
Music Education in the small city schools and the town-
ship schools of Indiana, as a whole, has been sadly neglected.
This negligence, howev er-, is being rectified by some school
officials who have a special interest in that field of education~
It is hoped that the facts revealed in this survey will
aid in the passage of a law in Indiana concerning Music Educa-
tion, similar to the law in effect in Indiana dealing with
Vocational Education.' It is further hoped that these facts
will show a need for better programs of music education. The
purpose of this survey is to collect data showing what is being
done so that better things might be accomplished.
If'this study will help in any way the adVancement of
music education in the small schools of Indiana, the author
will feel well remunerated.
Reba M. Geist
south Wh,itley Schools
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CHAPTER I
INTRODUCrl'ION
Music education" like other Phlases of educat Lori, is con-.,_
cerned with helping individuals live fully and completely.
This can best be done if each child is given the best training
possible in all phases of his educational training. The ade-
quate functioning of a well-rounded music education progra.m in
the Indiana Schools would therefore appear to be necessary.
As a member of the Indiana school system, the writer has
long been interested in finding the extent to which the schools
of Indiana llleetthe needs of the children through the music
education progrrun.
statement of the Problem
Stated in the form of a problem, the writer's object is
to seek the answer to the question: What is the status of
music in the secondary schools of Indiana as compared to that
of Vocational Home Economics and AgricUlture?
In solving this problem, a comparison will be made between
Music Education and Vocational Education in the secondary schools
of Indiana. Vocational Education was selected for comparison,
because this phase of education seems best to fit the needs
of the child to live fully and completely.
1
2Pederal and state laws concerned with Vocational Education
and Music Education shall be discussed since these laws effect
the courses of studies used, the time allowed for each subject,
the supervision required for each subject, and financial aid
given.
In order to know what is being done in the secondary schools
at the present time, a survey was felt necessary covering the
time required for each subject, the budget, and the course of
study. The qUestionnaire was sent to all high school super-
intendents and principals of secondary schools in Indiana.
1'here were eight hundred :fifty questionnaires sent out, but
only two hundred fifty-:four replies.
Ralph W. Wright, Director of Music of the Indianapolis
City Schools, was interviewed concerning the music program
followed for the Indianapolis City Schools and the SlUl1111erpro-
gram which has been carried on for the past five summers in
Gardening, Home Economics, Instrumental Music, Singing and
Rhyth..mGames, and Music Appreciation. The SlL111merp ogram in
these subjects is financed by taxation, as all public educational
programs are financed in the city schools.
Harold B. Taylor, the State Supervisor of Agricultural
Education, was also interviewed concerning the requirements
for maintaining an approved Agricultural department. Miss
Hortense Hurst was also interviewed concer-n.l.ng the requirements
for maintaining an approved Home :2conomics depar....tment.
3The Pur.E.o.seof the Stud;y:_
The purpose of the study is to discover what is being
accomplished in the music pr-ogr-am in Indiana, as compared to
Vocational Education, so that better things can be done in
the futul'e.
Definit_:honof the Terms
'Music education' today is an integral phase
of the program of education. The responsibility of
American education is to give an interpretation of
the formal education for youth that will bring about
the proper attitudes of tolerance and trust that in
turn will permit mankind, to settle its differences
without resort to weapons of destruction. The 1'e-
sponsibili ty is'not Just to adm.Ln.l ster- a pr-ogr-am
of music teaching, but to assumo a position of dy-
namic leadership in a world seeking peace and secu-
rity.l
'Vocational education' shall mean any education,
the controlling purpose of which is to fit for prof-
itable employment.
!Agricultural education! shall mean that form
of vocational education which fits fOl~the occupa-
tions conne oted with the tillage of the soil, the
care of domestic animals, forestry, and other wage-
earning or productive work on the :farm.
'Home economics' education shall mean that form
of vocational education which fits for occupations
connected with the household.2
JVlethod
Since this is a study of music education as it is put
into practice in the Indiana schools, a questionnaire has been
IHobart A. Sommers, liTheHesponsibility of Music Educa-
tion," Music Educators Journal, XXXIII, No.6, (June, 1947).
2School Laws of Indian~, Chapter 16, Vocational Education,
Acts 19:f3~p.-279
C-lUES'rIOl'nJA IRE
1. What is your school enrollment from grades 9 through 12,
inclusive'?
2. How many teachers in your system? _
3. What classes are offered in music in grades 9 through 12,
inclusive?
A. ______________ taught _ minutes per week.
B. _____ taught minutes per week.
___ taught minutes per week.c.
D. taught------------------------ --------------- minutes per week.
L~. What classes are offered in Vocational Home Economics in
grades 9 through 12, inclusive'?
A. taught minutes per week.---------~------
B. taught minutes per week.
c. taught minutes per week.
D. taught minutes per week.
r-' What classes are offered in Vocational AgX'iculture in grades_?
9 through 12, inclusive?
A. taught minutes per week.
B. taught minutes per week.
c. taught minutes per week.
D. taught minutes per week.
6. 1ffuatis the total number of students pal""Gicipatingin music
in grades 9 through 12 inc1usive? ___
7. Vfuat is the total number of students participating in Voca-
tional Home Economics in grades 9 t.hr-ough12 inclusive? ----
8. What is the total nu.mber of students participating in Voca-
tional Agriculture in grades 9 to 12 inclusive?
9. If you have a budget for each of these departments, what is
the total amount for each year't
Music---, -- Home Economics _ Agriculture __
5sent to the principals and superintendents in the Indiana
public schools. The data from this questionnaire will be
discus sed.
The laws dealing with music education, agricultural edu-
cation, and home economics education will also be discussed on
the basis of time required for each subject, the budget allowed
for each department, or the financial aid each department re-
ceives, the course of study followed by the three departments,
and the supervision given to music education, agricultural edu-
cation, and home economics education.
The credits given in the three courses shall be discuSsed
briefly.
Source of the Data
The source of the data has been from qUestionnaires sent
to the principals and superintendents of secondary schools
in Indiana. Data was also secured from federal and state laws
dealing with vocational education and music education.
Ralph W. Wright, Director of Music of the Indianapolis
City Schools, has been interviewed concerning the music pro-
gram followed in the city schools. Harold B. Taylor, the State
Supor-vlsor of Agricultural Education, and Hortense Hurst,
the state Supervisor of Home Economics, have been interviewed
concerning the vocational program followed in the schools
of Indiana.
6The Indiana state course of study for music, vocational
agriculture, and vocational home economics has been used.
Limitations of the Problem
The problem shall be limited to the time given to the
teaching of music, vocational agriculture, and vocational
home economics; the financing and budget of these three de-
partments; and the courses of stUdy followed in these depart-
ments. The problem shall be limited to the secondary schools
of Indiana. The Indiana and federal laws to be considered
shall be limited to the laws dealing with music, agriculture,
and home economics. The courses of stUdy to be used shall be
limited to 111usic,vocational agpiculture, and vocational home
economics.
CHAPTER II
INDIANA LAWS DEALING WrrH VOCATIONAL
EDUCATION AND NfUSIC EDUCATION
Any school city, bown or township may establish vocational
schools or depal'"·tmentsfor industrial, agricultural and home
economics education in the manner approved by the state board
of education. These departments may be maintained from the
common school funds or from a special tax levy not to exceed
ten cents on ea0h one hundred dollars of taxable property.
The state board of education is directed to aid in the
introduction of industrial, agricultural and home economics
education. The state board is to aid cities, towns, and town-
ships to initiate and superintend the establishment and lnain-
tenance of schools for vocational education. Aid is to be given
to the establishing and maintaining of vocational teacher train-
ing classes. The state board of education is directed to
supervise and approve schools, departments, and classes.
The board of education is instructed to make a report annually
to the governor and biennially to the General Assembly describ-
ing the conditions and progress of vocational teacher training,
industrial, agricultural, and home economics education. This
report is to state the amount of money received and expended
7
8from state and federal vocational education funds. It is to
make any recommendations deemed advisable for the proper pro-
motion of the work.
The state superintendent of public instruction with the
advice and approval of the state board of education, is to
appoint a state director of vocational education who acts
under the direction of the state board of education and the
state superintendent of public instruction in carrying out
the vocational education acts. The salary and term of office
of the director is fixed by the board and can be removed by
the board only for a just cause. Likewise, such assistants
<I
to the vocational director may be appointed as are required
to carry out the provisions of the state and federal vocational
acts.
The state superintendent, with the approval of the board
of education, is authorized to cooperate with Purdue University
in the appointment of a person connected with the agricultural
extension work at Purdue as an agent in supervising agricul-
tural education. He is to serve in a dual capacity as an agent
of the state superintendent and an assistant at purdue Uni-
versity. He is subject to removal for cause by the state board
of education. All expenses incurred in the discharge of their
duties by the directors, assistants and agents are paid by the
state from funds provided for in the state law, which was
amended in 1919.
9The state, in order to aid in the maintenance of approved
vocational departments, pays armually to school cities, tovms,
and tovmships maintaining such scho oLs,an amount not to exceed
one-third of the sum expended for instruction. '1'hecost of
instruction consists of the amount raised by local taxation
and expended for the teachers of approved vocational subje9tS.
There is a COlU1.tyagricultural agent board which consists
of the director of the agricultural extension of Purdue Uni-
versity, the state superintendent of public instruction and
the executive officer of the division of agriculture. It is
the duty of the county agricultural agent board to prescribe
the qualifications of county agricultural agents. The direc-
tor of agricultural extension service of Purdue University
appoints a county agent from those qualified. The salary of
the county agent is paid from the state fund to Purdue Univer-
sity, then to the county agent. The salary must be not less
than two thousand dollars a year. The county agent board
makes a distribution of state funds to the counties, on a gradu-
ated scale, according to the needs of tb.e county. The counby
agent files monthly bills covering the salaries and expenses
to be paid from county funds. The county agent has many duties,
one of which is to give advice to farmers on practical farm
problems. Another is to aid the County superintendent of schools
and the teachers of the county in giving practical education
in agriculture and domestic science.
10
In order to build or equip a building or room for teach-
ing agriculture, domestic science, and physical or practical
mental culture, it is necessary for only twenty-five per cent
of the legal voters of any townshdp in Indiana to petition
the tOvvnship trustee. The tOvVllshiptrustee may issue and sell
bonds for the construction of the room or building needed,
and he may levy a tax on the taxable property of the township
in an amount sufficient to discharge the bonds issued.
There is also an act of Congress which provides co-op-
eration with the states in the promotion of education in ag-
riculture and the trades and industries; and preparation of
teachers of vocational subjects. In addition, country councils
may, on receipt of a petition signed by not less than one huri-
dred tax payers living within any county, appropriate funds
to be used in the further development of the county extension
program and paying the salaries and necessary office expenses
of boys I and girls I L~-H club agents, home demonstration agents,
and other assistants.l
There is no law in Indiana comparable to the Indiana
vocational education law concerning the teaching of lllusic.
However, there is a law concerning the appropriation of funds
not to exceed twenty-five thousand dollars for the promotion
of a symphony orchestra in any first class city of Indiana.
The school city and the board of school commissioners may pay
IVocational Education Law, Acts 1913, No. 70L~ to 737.
11
the symphony association annually a stunnot to exceed one-
half of one cent on each one hundred dollars of the taxables
in the city. The orchestra must be on a non-profit basis.2
There is also a law making possible an appropriation for
music in parks. The amount. is not to exceed twelve hundr-ed
dollars a year for the use of employing musicians to furnish
music in the city parks and public places. There is also a
provision included which says that any county having a popu-
lation of not less than sixty thousand and not more than sixty-
one thousand, may get an appropriation of not to exceed twenty-
five thousand dollars per year. These funds may be appropri-
ated by the council of cities and the board of trustees of
towns.3
It can be seen that these three laws are in no way com-
parable, since the laws providing funds for music concel"n
the symphony and music in city parks only. The Indiana Voca-
tional education law concerns itself with vocational education
in the communf.t.y , city, county, and township. Since this
study concerns music education in the same capacity as voca-
tional education, it is felt that a similar law conceI'ning
music education is needed.
There is a state course of study recommended in agricul-
ture, home economic s , and music. ~rhese courses of study in
----~-
2Symphony Association Law, ChapteI' 15)+, Appr-oved 1911-3.
3Appropl'1iation for Music in Parks Law, Chapter 2, Approved
1939·
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agriculture and home economics are f'ollowed because of the
state supervision of'the departments. In case they were not
followed, the one-third of the f'urid.a paid by the state fOT'
sa1aX'ies would be withdrawn from the support of these depaI't-
ments.
The state course of's+udy for'music and the time recom-
mended is not followed because the enf'orcement of the course
of stUdy and the time allowed is left very much to the judg-
ment of the superintendent or principal. If he is well-in-
formed, and especially interested in music education, he will
insist on a well-rolLnded course of stUdy if he can secure a
ecompe.tiarrt teacher. More often he turns the management of the
entire deDartment over to the music teacher. A well-trained.. .
music teac}].er,if given adequate time, will build a well-bal-
an d d 1- L. H.oveeve», his program is often so filled-ce. epar·cmern,. .' "
, .
with other activities, that he has little time left to work
in his own department. Sometimes the music teacher is pool"'ly
trained, or he may be a beginning teacher. If so, he needs
careful supervision in setting up his progrrun. This supervision
could best be done by a specialist in this field of study,
similar to the supervisory ppogram followed in the vocational
education department.
CHAPTER III
FINDINGS OF THE MUSIC AND VOCATIONAL SURVEY
This c?apter will be a discussion of the courses of study
for Vocational Home Economics, Vocational Agr-Lcul.trur-e, and
Music as they are taught in the schools surveyed. The time
given to the teaching of each subject will be discussed.
From the eight hundred and fifty questionnaires sent out
there were two hundred and fifty-four replies which will be
used in this discussion. The schools in Indiana that qualify
for the teaching of Vocational Home Economics under the state
law are given a choice of a tl'1l"'ee-yearcur-r-Lcul.umor a f01l1"-
year' cur-r-Lcu'l.um, Home Economics I is a study of Developing
Personally and Socially; Home Economics II deals with Improv-
ing Personal and F'amily Living; Home Economics III is a study
of Adjusting Conditions and Relationships in Home and Conmun.l ty
Living; Home Economics IV studies Developing Special Interests.
The course is well outlined but done in such a way that it can
be adapted to local needs and interests in any part of the
state. In order to qualify as a vocational department under-
the state law, Home Economics also must be taught an hour a
day for five days a week, or for thI'eehundred minutes per
13
we ek , The teacher must have one period a day free for con-
ferences.
Schools qualifying for a Vocational Agriculture depart-
ment are offered several plans fOI' their course of study.
They may use a two-year plan in a half time department, a
three-year plan in a half time department, a four-year plan
in a half time department, a three-year plan in a full time
department, or a four-year plan in a full time department.
Much of the subject matter is left to the discretion of the
teacher. In general, howe-ver, the courses are Agriculture I,
II, III, IV, Farm Mechanics, Shop, AniTfl.alHusbandry, Farm Wlan-
agement, Dairy Husbandry, and Crops and Soils. Vocational
Agriculture must be taught four hundred and fifty minutes per
week, or may be taught three hundred minutes per week with an
additional seventy-two hours spent outside of school during
the year on Agriculture.
The course of study for Music in the Indiana School may
include General Music, Glee Club or Chorus, Band, Ol"chestra,
Music Appreciation, Harmony or theory, Applied Music including
Voice culture, Class Instruction in Piano, and Class Instruc-
tion in Band and Orchestra Instr"l11l1ents.The particular courses
and the amount of work that shall be offered in each school
shall be determined by: (a) needs and interests of the com-
munity; (b) training of the teacher; (c) adequacy of equip-
ment and building facilities. General Music, Glee Club or
15
Cbor-u s , Band and Orchestra may be offered from two to five
periods per week. Music Appreciation and Harmony or f]heory
may be offered five days a week, while Applied Music may be
offered from one to five days per week.
Table 1 shows how the two-hundred and fifty-four schools
replied to the questionnaire. There 'were two hlmdred and two
schools that taught Vocational Home Economics the required
thl"'eehundred minutes per week. One hlmdred and fifteen schools
replying to the questionnaire taught Vocational Agriculture
the I'equJ.redtime for the plan they had selected to use.
Thirty-two schools replied th&; taught General Home Economics
from fifty-five to thr-ee hundred and fifteen minutes per week,
and twenty schools replied that taught no Home Economies,
either vocational or non_vocational. There were replies from
fifteen schools teaching General Agriculture from fifty-five
minutes per week: to three hundred and fifteen minutes. Nine
schools replied that they taught Industrial Arts from two-
hundred and seventy-five minutes to three hundred and eighty-
five minutes per week instead of Agriculture. One hundred and
fifteen schools replied that they taught no Agriculture.
Of the tvVohundred and fifty-four schools replying, one
hundred and eighty- six repJ.ied that they taught Band from forty
bo six hundred minutes per week. Forty-four schools taught
Orchestra from forty to five hundred and fifty minutes per week.
One hundred and eighty-six schools replied that they taught I
'rABLE 1
COURSES OF STUDY AND TDllE SPEN'llTEACHING VOCA'llIONAL
HOlliEECONOMICS, VOCATIONAL AGRIClJL'rURE,AND MUSIC
Subject Time spentper week
Home Economics
Vocational
General (not vocational)
No Home Economics taught
Number
of
Schools
202 300 minutes plus
conference
55 to 315 minutes32
20 None
Agriculture
Vocational
General (not vocational)
Industrial Arts
No Agricult.ure or Industrial
Art s taug_.h.t
115 300 to LI_50minutes
15 55 to 315 minutes
9 275 to 385 minutes
115 None
Music
Band
Orchestra
Choir or Mixed Chorus
Girls' Glee Club
Boys' Glee Club
Music Appreciation
Harmony and 'l'rleory
Applied Music
186 L~O to 600 minutes
44- 40 to 550 minutes
186 30 to ~-20minutes
105 35 to 330 minutes
51 30 to 300 minutes
20 60 to 300 minutes
30 L~5 to 600 minutes
-
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TABLE 2
THE NUJiITBEROF SCHOOLS At""qDT.,,.rl TIlVIESPENTHl.'J
TEACHING BAND
Minutes per week Number ofSchools--
No Band 66kg to 60 minutesto 80 It 380 to 100 " i~100 to 120 II120 to IkO II 21
1~0 to 1 0 tt lL[_
1 0 to 180 If 17
180 to 200 II 8
200 to 220 II 12
220 to 2LI0 II 12
2~0 to 260 11
3~2 0 to 280 II
280 to 300 II 1
300 to 320 " 12320 to 3~0 II 3
3~O to 3 0 II 1
300 to ,80 II 3
~80 to 00 II 0
lDO to 420 " 1
L~20 to 4160
II 2
LI~O to ~_0 It 0
i!- 0 to 480 11 0
480 to 500 II 0
500 to 520 " 0520 to r'~0 " 0
5~0 to 55 0 " 25 0 to 580 It 0
580 to 600 II 0
600 to 620 " 1
--
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Chorus from thirty to four hundred and tVJ'entyminutes per week.
Girls' Glee Club was taught in one hundred and five schools
from thirty-five to three hundred and thirty minutes. Boys'
Glee Club was taught in fifty-one schools from thirty to tihr-e e
hundred minutes pel"week. Music Appreciation, Harmony, and
Theory were taught in only twenty schools from sixty to three
hundred minutes. Applied Music was taught in thirty schools
from forty-five minutes to six hundred minutes.
Table 2 shows Band only, since it is the most widely taught
subject in the instrurnental field, and gives the t Lme. spent
and the nu..mberof schools teaching Band. Sixty-nine schools
replied that they did not teach Band. Three schools replied
that they taught Band forty minutes per week which was the least
amount of time spent on the subject, while one school replied
that they spent six hundred minutes teaching Band, which was
the greatest amount of time spent on the subject. Thirty-five
schools l"'epliedthat they spent two hundred and seventy-five
minutes teaching Band, which is the gr-eatest number of schools
using the same amount of time for this subject.
Figure 1 takes the srune subject and shows the time spent
in graph form. This shows very plainly that the majority of
the schools use two hundred and seventy-five minutes to teach
Band.
Table 3 takes Chorus only, since it is the most widely
taught subject in the vocal field. The variation of time spent
TABLE 3
'rUE NUlv1B:Il:H OF SCJJOOJJS AND 'rIME SPENT
TEACHING CHORUS
=
Minutes per week
Number of
Schools
No Chorus 67
20 to ~gminutes 8~gto II
25
bo 80 II 11
80 to 100 II 29
100 to 120 " 28
120 to 1~0 II
16
1~0 to 1 0
It 7
1 0 to 180 II 1L~
180 to 200 It
10
200 to 220 " 4
220 to 2~0 "
1
2L)D to 2 0 " 3
200 to 280 " 12
280 to 300 " 1
300 to 320 II 7
320 to 3~0 " 3
3)-,0to £ 0 " 0
fbO to 1.00 II
0
1.00to ~_20 II
0
L~20 to Lil,'O !I
2
L~60 to LI_60 "
0
4 0 to 480 "
0
480 to 500 "
0
500 to 520 II
0
520 to 5kO It
0
.540 to 5 0 II Ll-
5bO to 580 II
0
580 to 600 II
0
600 to 620 II
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teaching Chorus is as wide as that used to teach Band. Sixty-
seven. schools replied that they taught no Chorus. ':Pwenty
minutes per week was the least amount of time spent teaching
Chorus, 'N1:lilesix hundred minutes was the greatest amount of
time. Eighteen schools replied that they taught Chorus eighty
minutes per week, which is the greatest nu_mber of schools teach-
ing Chorus the same amount of time.
Fd.guz-e2 shows the number- of schools and the time spent
teaching Chorus in graph form. Again, there is no amount of
time on~vhich the ma j ority of the schools agree. Eie;htoen
schools teach Chorus eighty minutes per week, ten schools Use
ninety minutes, sixteen schools use one hundred and ten min-
utes, thirteen schools use one hundred and twenty minutes,
eleven schools use one hundred and sixty-five minutes, and
ten schools give two hundred and seventy-five minutes to the
teaching of Chorus.
Figure 3 compares the number of schools and the time spent
teaching Music, Vocational Home Economics, and Vocational
Agricul ture. Figure 3 shows that thirty - five schools teach
Music two hundred and seventy-five minutes per week, while
two hundred and two schools teach Vocational Home Economics
three hundred minutes per week. One hundred and fifteen schools
teach Vocational Agriculture four hundred and fifty minutes
per week.
CHAPTER IV
1'nmBER OF STUDENTS PARTICIPA1'ING IN
EACH DEPARTT!1EN'r AND 'l'j-iE BUDGET
A comparison of the number of students who benefit by the
teaching of the vocational subjects and music will be made in
this chapter. The budgets for the three departments will also
be discussed.
Table L~ shows that there were two hundred and thirty-five
schools that gave the number of students participating in Music.
The average nu...mberof students participating in Music in those
schools was two hundred and twenty-two. Two hundred and twenty-
eight schools replied as to the number of students participating
in Home Economics. The average among these schools was fifty-
seven students. One hundr-ed and twenty-four schools answered
concerning Agriculture, making an average of thirty-eight students
per school participating in Agriculture.
Very few of the schools replied to the question asking
about the budget for the three departments, Music, Home Eco-
nomics, and Agriculture. Many answered that there was no
budget, or that there was a general budGet only, for all de-
partments; some answered that the music department raised
their own funds; others answer-ed that the trustee made the
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decision as to how much money was to be spent and by what de-
partment; still others answered that whatever was needed was
allowed; some said they spent most for Home Economics while
others said they spend more for Music than in any of the other
three departments.
Table :5 shows the number of schools with no budget or
no separate budget, the number- of schools not replying to the
question, the number of schools replying, and the average budget
per school for each department.
CHAPTER V
SUMMARY, CONCLUSIONS, AND HECOllIlJENDA'l'IONS
summar-y
The Vocational Education Law was summarized in Chapter
II. It has been mentioned that aid is to be given to establish
and maintain vocational teacher training classes. The state
superintendent of public instruction is to appoint a state
director of vocational education, and such assistants to the
vocational director may be appointed as ax-erequired to CaI'l"Y
out the provisions of the law. All expenses incurred in the
discharge of their duties is paid by the state from funds pro-
vided for in the state law. The state is also to pay 011.e-
third of the sum expended for instruction in Vocational Edu-
cation to all cities, towns, and tovmships maintaining approved
vocational departments. The director of the agricultural ex-
tension service of Purdue University appoints a county agent,
who is to advise farmers on practical farm problems and aid
county superintendents and teachers of the county in giving
practical education in Vocational Education. Also, the town-
ship trustee may issue bonds to build and equip a building
for teaching Vocational EdUcation. In addition, county councils
28
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may appropriate funds to be used in the fUrther development
of t;he county extension program.
It has been pointed out that there are only two laws in
Indiana dealing'with Music; the Symphony Association Law, and
the Law making Appropriation for Music In Parks. These two
laws are in no way comparable to the vocational laws of Indiana.
There is an adequate course of study recommended for the
teaching of Vocational Home Economics, Vocational Agriculture,
and Music, the writer feels. 'I'he subject matter in all three
courses is left greatly to the discretion of the teacher and
the needs of the local community. However, in Home Economics
and Agriculture, one unit of credit is given for the completion
of two semesters work, while in Music, from two to eight se-
mesters work may be taken in General Music, Glee Club or Chorus,
Band or Orchestra, and units of credit may vary from two-tenths
to four und bs according to the course of study.
The time required for the teaching of Vocational Home
Economics is three hundred and twenty minutes per week. The
Home Economics teacher must have one period each day free
for conferences. Vocational Agriculture must be taught four
hundred and fifty minutes per wo ok, or three hundred minutes
per week with an additional seventy-two hours spent outside
of school during the year on Agriculture. 'I'he state course
of study says that most of the subjects in Nusic may be taught
from sixty minutes per week to three hundred minutes. In the
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survey of the three subj ect s, it is shown in Table 1 thaf the
requirements for Vocational Education 9.remet. It is also shown
that the time spent teaching Music varies from thirty minutes
to six hundr-ed minutes per week in the schools of Indiana.
It has been pointed out that one-third of all salaries
pa:i.dfor teaching of Vocational Education is paid by the state
if the requirements are met. It is felt that if there wore
a similar law concerning Music, the standards in Musie Education
could. be raised gre·atly.
Miss Hurst, the State Supervisor of Vocational Home Eco-
nomies, stated that there are five hundred schools in Indiana
teaching Vocational Home Economics. Vocational Home Economics
is taught for the school year, and continued through the Ll--H
classes during the summe r,
Mr. Taylor, the state Supervisor of Vocational Agriculture,
stated tha t the Vocational Agricultural progrrun Ls followed
for twelve months of the year, and that there are two hundred
and ninety-four schools in Indiana teaching Vocational Agri-
culture.
By the survey, it has been shown in Table 2 that sixty-
nine schools of the two hundred and fifty-four schools reply-
ing to the survey teach no Band; that one school teaches Band
six hundr-ed minutes per week; and that thirty-five schools
teach Band two hundred and seventy-five minutes per week,
which is the largest number of schools teaching Band the same
amount of time.
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By Table 3, it has been shown that sixty-seven schools
replying teach no Chorus; that one school teaches Chorus six
hundr-ed minutes per week; that the least amount of time spent
on Chorus is twenty minutes per week; and that eighteen schools
teach Chorus eighty minutes per week, which is the greatest
number of schools teaching Chorus the same amount of time.
Band and Chorus were chosen since they were the two subjects
in the instrur.aentaland vocal field that were most widely taught
in the Indiana schools.
In Figure 3, it has been shown that thirty-five schools
taught one or more of the courses of study in Music for two
hundred and seventy-five minutes per week; that two hundred and
two schools taught Vocational Home Economics three hundr-ed min-
utes per week with one period free each day for conferences;
and that one hundred and fifteen schools taught Vocational
Agriculture four hundred and fifty minutes per week.
A comparison has been made of the number of stUdents ben-
efited by the teaching of the vocational subjects and Music.
Table 4 shows that there was an average of two hundred and twenty-
two students participating in i;hemusic departments per school
in the schools answering the questionnaire; there was an average
of fifty-seven stUdents per school benefited by the teaching
of Home Economics; and there was an average of thirty-eight
stUdents per school benefited by the teaching of Agriculture
in these schools.
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An attempt has been made to compare the budgets of the
three departments. Since nearly one-thir'd of the schools I'e-
plied that they had no budget, or in many cases that they had
no separate budget, it is felt that this part of the question-
naire was somewhat unsuccessful. Many r-epl.Le s stated that
whatever was needed was bought by the three depar-t.mcrrt s from
a general fund. Over half of the schools did not answer the
question concerning their budget. Many schools replied that
the Music departments ralsed their own funds; some stated that
more was spent in the Music department than in the other de-
partments; others that more was spent in the Home Economics
department, but they did not state how much. However, of those
answering, forty- seven schools avei'ac;ednine hundred and two
dollars each for their 1/Ius1cdepartment; forty-four schools
averaged s1x hundred and twenty-one dollars in the Home Eco-
nomics department; and twenty-seven schools averaged five hun-
dred and twenty-eight dollars in the Agriculture department.
Conclusions
Prom this study, it has been concluded that aid from the
federal and state governments is advisable to maintain a de-
partment that meets the needs of the student. Since the vo-
cational departments benef1 t by aid in training their teacher-s,
as well as building and maintaining bUildings, it is felt that
the Music departments could be benefited in the same way.
The local schools receive a one-third reimbursement toward
33
all salaries paid for vocational instruction. This not only
helps financially but it assures the local school of a much
higher calibre department since the department must meet the
state requirements. It is felt that the standards of any
department would be raised under- these conditions. By strt ct
supervision of the subject matter and the time allowed on the
pr-ogr-am for the teaching of vooat Lona L subjects, a balanced
pr-ogr-am Ls maintained throughout the state. It is felt that
state supervision in Music would corpect the inequalities 1n
t Lme and subject matter that prevails in the lllIusicdepartments
of the state. It has been brought out by the questionnaire
that some Music subjects considered important enough in some
schools to be given six hundred minutes are not even taught
in other schools. Also, while one school teaches one Music
subject twenty minutes, another school will teach the same
subject six hundred minutes. It is believed this could be
corrected by state supervision.
Students taldng vocational subjects are given adequate
credit for their work also. It is felt thatoif the standard
of the 1:1u3icdepartments were raised, a like amount of credit
could be allowed for Music. One un.i,t of credit 1s given for
the completion of two semesters of work in Vocational Home
Economics or Agriculture. It is felt that this is much better
than the possible two-tenths to four units possible in Music.
'I'helatter is too indefinite, and often r-e su'Lt.sin little or
JORDAN COLLEGE. OF MUSiC
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no credit being given when several semesters of WOI'le have been
completed satisfactorily.
The state makes provision for some type of instruction
in vocational work through the vacation months. It is felt
that a similar pr-ogr-am in Music would be beneficial in either
rural or urban commun lties. Vocational Agriculture is on a
twelve-month basis, with the adelition of L~-HClubs. HOlUe
Economics is taught the lenctht of the school term, but through
Purdue University, maintains 4--H Clubs through the vacation
months. Many cities and r-ur-a.L communities offer summer- classes
in Gardening, Instrtnl1entalTJIusic,Singing and Rhythm Games,
and Music Appreciation. This program has been followed for the
past several years in many communities. It is felt that a simi-
lar program would be helpful throughout the state.
It has·been shown that an average of two hundred and twenty-
two students per school ,participate in Music, as compared
to fifty-seven students per school taking Home Economics, and
an average of thlrty-eight students taking Agriculture. Since
these subjects are elective, the student has evidently chosen
the subject he enjoys most, or the subject he feels he will
benefit most by studying. Since very few schools give but
a fraction of the credit for Music that they give for vocational
\ work, the student could not have chosen to take Music to earn
credits toward graduation. 'l'herefore, it is felt that Music
should be an important part of the eoupse of study, and not
/
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considered as an ext r-a t frill, t as it is treated in so many
schools.
I. The Place of Mus Lc In Organized-Education
Of the necessaries for human living, one group
of values is found in 'the practical arts and science,
while another group is found in the expressive arts.
Ivi:anseeks or has forced upon himself what he must have to
survive physically and economically, but, in addition to
this, he needs stimulation and encouragement in his search
for less material benefits and accomplishments. There-
fore, in any scheme of purposeful general education, man's
control over himself as well as over nature must have
a placee
Our schools should be dedicated GO pointing the
way to ideal possibilities and to providing meaningful
experiences that will enable young people to grow in
the apPI'eciation of values. All systematic plans of edu-
cation that have character building as a major aim rec-
ognize the potency of the more immaterial cultures in
firing the imagination, illumining tihemind, inspiring
good motives, guiding conduct, and in univeralizing
sympathies. The place of music in such a scheme of values
is unquestioned. Music is not a body of knowledge to be
acquired through study; it is not a technique to be mas-
tered tihr-oughpractice; nor is it an aggregation of facts
to be memorized. To be sure, such factors may enter at
some time into a Iovine; pursuit of this art, but Music
is the experience of the race objectified in permanent
form for the enhancement of life and for the elevation
of humari thought. It is to be loved for its beauty,
sought for :1ts charm, lived with for its delightful com-
panionship, and served because it inspires devotion.
For furthering their pur-poses, schools need
such gifts as music has to offer. Music, in turn, needs
the aid of organized education in preparing and training
the receptivity of young people in order that they may
receive this benefaction that is the hu..manright.
II. Music As An Essential School Subject
1. M:usic Helps Develop an Awareness of Values
Since ~he.school is a salient aspect of'organ-
ized living, it lS lmperative that pupils recognize themselves
as a body united in the pursuit of educational values.
Music is inherent in this situation. An individual may
live in a community but take little from, and contribute
less to, the interests and activities of the group. But
if he feels himself in cornmunion with his fellows, be-
cause of shared enthusiasms, like beliefs, and mutual
aspirations, he will sooner or later find himself a func-
bLonLng part of the com:rnunity, enriching his own life
as well as that of his neighbors.
2. MusLc Provides Group Activities that Contribu_te
to Individual Arid School Morale
Each pupil in a school should be led to feel that
he has' a contribution to make to school life and that the
quality of the mass is dependent on this individual quality
and cooperation. Through no subject better than through
mll-siccan the school as a whole be brought into diI'ect
realization of this ideal. No other activity in the
secondaI'Y school so unites boys and girls in community
spirit as does singing by the stUdent body. Bylaughing
togetheI', enjoying together, wOI'king together, and express-
ing themselves musically together, pupils break down bar-
riers set up by differences of age, size, sex, race,
intelligence, talent, interest, and diversity of social
background. To thrill with ones companions in sineing
a majestic Negro spiritual or a hauntingly beautiful
Hebr-ew melody is to pass some of the warmth of emotion
engendered to the representatives of these races present.- -
- - - - - - - - - - - - - - - - - -
Smaller groups provide better Oppol"'tu...nities
for incllvidual corrtr-LbutLon and influence. 'I'he greater
the talent, the greater is the obligation. And talents
can.be f'ound and employed, .ifmusic is taught in its
right relations with general culture. Pew school activi-
ties rival music in offerinG possibilities for a steady
and joyous exercise in satisfying self-expression. l!Iore-
over, absorbing and mak:Lne;habitual the practice of ~o
intimate and personal an art as music lays a foundatlon
for creative power through the ability to participate
in singing, in playing upon an t.nstr-ument , and in the
sympathetic projection of oneself into the performance
of other-s, boys and girls are given a language for communion
with their own inner nat.ur-es, through wh.ich they may
reveal themselves more fully to othors~
In -[-:;h18respect, no place excels music classes
for the discovery of individual differences. Here, bays
and girls are physically and emotionally engaged to a
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degree not possible in most school activities. The music
lesson not only offers an outlet for these energies but
supplies as well a feeling tone that is a necessary in-
(?rec1ient for enlisting enthusiastic oooner-at.Lon , BovsC) . ,.\....J
and girls never let themselves out fully or advantageously
when their interest is Lukewarm, The experiences of the
music class, suffered as tiley rnu st be for succes sVvith
satisfaction or joy, provide an ideal condition for stir-
ring pupils to creative activity that finds release through
channels as varied as the class personnel. - - - - - - - -
3. Mu.sLc Helps Develop Habits of Good Citizenship
Music classes demand the actual and continuous
exercise of the habits of good citizenship. Here is a
li~7ing s i t.uat I on in wh.lch to demonstrate what has been
lem'>ned of the requirement.s of a desLr-ab l,e ne i ghbor- and
fellow worker. The average size of these classes is
Lar-ge; consequently, the activities are of a communata'L
nature, and self-control and conjoint effort are positive
requirements. - - - - - - - - - - - - - - - - - - - - - -
Bo-ys and Girls are responsive to musLc, they like to make
music, unJ1indered by needless annoyances. This puts them
in a receptive mood to be; impressed by the advantages
of, shall we say, artist:i..c conduct.
)-1-. MusLc Llalces Wor-!:,hyProvision for Leisure
A final point in the argument that music is
essential in a balanced educational 1"egimen conductive
to living and to growing constructively 1s the recreative
quality of music. - - - - - - - - - - - - - - - - - - - - -
To break the bonds of inexperience and to explore and
go adventuring Lnt o the world of music requires the will
to do, but when body and mind are cap tune d., work takes
on t~e freedom.of play •.. I~ becor:es fun and the kind of
fun uhat uses lnscead of k~lls t~me. - - - - - - - - -
Since nearly one-third of the schools replied that they
had no budget, or at least no separate budget, it is felt that
the financial support given to the various departments should
be put on a more business-like basis. ;3imply having a general
lLilla Belle Pit GS, "Music Education, l! The 1'hirty-F'ifth
Yeal'>Book, Part II, Of the National Society For the Study of
EducatiOn.
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budget f'r-orn which any department may draw any amount parmi tted
by the official in charge of the budget, is not a sound busi-
ness policy, it is felt. Under this method, a school board,
superintendent, or trustee could spend any amolUlt he wished
to support the depar-cmenb he was particularly interested in,
while another department needing financial aid might be left
without enough to carryon its pr-ogr-am, It is sugge st.e d that
a budget could be set up for each department from tho r-ecor-da
of' the amount spent for the past several years, with a liberal
allowance left to replace worn-out equipment.
Several schools replied that the Music department was
self-supporting. It is connnendabLe for the Band Boosters'
and other clubs to work together to dress up the Band, and fi-
nance trips, etc., for the students, but in many school com-
munities these clubs ape expected to support the Music depart-
ment. This becomes a bur-den to these clubs. It is felt; the
money for the suppor-t of all departments should be from money
raised by taxes, which is fair to everyone.
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